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CITYBOOK

CITYBOOK 2017-2022 is a guidebook that explains 20 city planning and urban design
concepts conveyed to students in the first-five-years of TEDU Department of City and
Regional Planning (TEDUCITY) studio education through selected student projects.
The aim of the book is to give an inspiring overview of the planning and design concepts
and approaches used in studio education to represent the alphabet of the constructive
language of spatial planning. While doing this CITYBOOK 2017-2022 does not aim at
providing an exhaustive list of every study made at the studios in five years. It is, there-
fore, neitherayearbook nora library of studio projects, but rather a holistic view of plan-
ning and design studio education regardless of scales, places, and year of education.

CITYBOOK 2017-2022 is divided into two main parts as the kindergarten of design and
the city. The kindergarten of design part involves the concepts and outputs of the
first-year basic design in planning studios whereas the city part represents the second-,
third- and fourth-year studios. The overview of the city planning studios at TEDUCITY
shows the wide variety in approaches towards learning by doing, algorithmic thinking,
thinking by drawing, problem definition, and part and whole relations. The studios
together offer students the opportunity to choose their field of specialization in urban
planning among urban design, social aspects of planning, urban engineering, and urban
economy and to define their own position within the discipline of urban planning.

CITYBOOK 2017-2022 s, therefore, a pilot collective effort of TEDUCITY Planning Studi-
os to introduce the mindset of City and Regional Planning education held at the Depart-
ment to the national and global community of city planners, students, academics, and
urban researchers. CITYBOOK 2017-2022 will hopefully provide a mirror to the logic of
“studio” in planning education itself which lays at the core of almost all urban planning
schools but also serves as a guidebook for those who are interested in the basic con-

cepts and understandings of city planning and design.

Ela Atag Kavurmaci & Zeynep Eraydin



about the department

TEDU Department of City and Regional Planning was established
in 2016 at TED University in Ankara, Kolej Region. TEDUCITY
offers a multidisciplinary approach to the urban design, regional
and urban planning practices. Producing and reproducing the
streets, neighborhoods, towns, and districts to which people are
entitled to maintain their own existence, are the bases of City and
Regional Planning action to live and to organize space. TEDUCITY
aims to develop problem definition, identification and solving
skills of students beyond mere space problems.

Under the social and political conditions in Turkey where urbaniza-
tion continues rapidly and the reproduction of the existing struc-
tured areas of the city becomes even more important, the link be-
tween whole and parts constitutes the basis of the education pro-
gram held at TEDUCITY. Whether it is the master plan or the struc-
tural plan, the city planners have to know how to control the
part-whole relationship and how to shape the neighborhood.
Actors must learn to convince planners and compromise in a
climate of conflict and alliances. Even if it is difficult to identify, the
concept of “public interest” should be examined and emphasized.
Specialization should always be a goal for planners. Planners must
constantly differentiate in areas such as planning, design, spatial
modeling, transportation modeling, infrastructure analysis, devel-
oping, geography, social theory, history, and housing. In this
sense, planning has a very broad context and TEDU City and Re-
gional Planning education and curriculum are designed with these
bases mainly. TEDUCITY offers a unique, free, and academic
research-oriented education program to students in order to solve
the real problems of the cities. In doing so, the Department pro-
vides the students with the opportunity to follow current develop-
ments and technological advances and aims to train young plan-
ners who are capable of thinking analytically, multidisciplinary,
and capable of observing the multidisciplinary aspects of modern
urban systems.




FROM KINDERGARTEN OF DESIGN TO CITY DESIGN

Baykan GUNAY

Prof Dr.

Life isn't about finding yourself.
Life is about creating yourself.
George Bernard Shaw *

The foundation of the Department of City and Regional Planning at
TED University owes its existence to Prof. Dr. Ali Cengizkan, the previ-
ous Dean of the Faculty of Architecture and Design. He has always sup-
ported the departmentin terms of personnel and curriculum develop-
ment. Moreover his insistent efforts to promote publication are
always appreciated. In this regard his encouragement of Baykan
GUnay on preparing an article on “Fritz Janeba and Kindergarten of
Design”, in Bauhaus_100+TR as one of its editors has also given way
to the development of the idea of Kindergarten of Design. In this
regard we express our deep gratitude to Prof. Dr. Ali Cengizkan.

In the establishment of the City and Regional Planning Department®
at TED University the goals were formulated as:

B Education of the students in coping with regional aspects of the

city, acquainting them with transportation and infrastructure prob-

lems and fusing planning with the design of the city and its parts,

which we call City Design.

B Knowledge based education where the effort should be put in
finding and processing the data in the endless world of information
provided by new technologies and transfer them to both theoretical
and practical studies.

B By consolidating their abilities in reasoning, the aimis to increase
the students’ capacity in algorithm building beyond mere data collec-
tion and processing; supported by key words and graphic presenta-
tions.

B Interrelatingtheoretical courses with studio work is of primary im-
portanceto preventalienation while preparing the students for profes-
sional life.

Above all the mentioned goals, the most critical point is the education
of students who are combatting the problems of jumping from adoles-
cence (ages 12-20) to early adulthood (ages 20-35). Hence it is be-
lieved that many education methods should consider this prospect
well and endeavor to deal with the pedagogy of mental transforma-
tion of the students. In this respect TEDUCITY is trying to develop a
Kindergarten of Design method for the adolescents and a City Design
approach for the students at the early adulthood stage of their life
cycle.

This book is an attempt to assess the studio works being accom-
plished at TEDUCITY. In this respect the name of the preliminary
course is named Basic Design in Planningj. The staff of TEDUCITY all
admitted this title and they all are confident that this would build up
the main philosophy of the school to educate the adolescent.



STUDENT

Students are human beings, they should not be solely judged with ref-
erence to their scores in the university entrance examination. They
enter their high education adventure towards the end of adolescence
and get their education in the very early years of early adultness.
Thomas Armstrong marks that part of the life cycle between ages
12-20 as “spiritual passion”.4

The biological event of puberty unleashes a powerful set of changes in
the adolescent body that reflect themselves in a teenager’s sexual, emo-
tional, cultural, and/or spiritual passion. Adolescence passion thus repre-
sents a significant touchstone for anyone who is seeking to reconnect
with their deepest inner zeal for life.

Any educator should well be aware of this fact. In the first two years of
undergraduate university education, the students are full of passion
and enthusiasm and they are ready to be given shapes and their
brains are open to be reformatted. They are full of enthusiasm for
themselves and their communities.

Theoretically the second half of undergraduate education when
moving into adulthood, starts by worries into the future, enterprise
begins to cover passion. This stage of the life might start from twenty
and may lead all the way to mid-thirties (may be 35), an era in which
education continues in the form of graduate affiliations; and mating,
children and established job finding all become a part of the life stage.

It takes enterprise for young adults to accomplish their many responsibili-
ties, including finding a home and mate, establishing a family or circle of
friends, and/or getting a good job. This principle of enterprise thus serves
uUs at any stage of life when we need to go out into the world and make
our mark.”

It has also been argued that on the move towards the adult world, the
adolescent are “able to engage in purely abstract thinking. They can
create whole sets of mental operations and manipulate them in their
mind without reference to the real world”’ This attitude of the adoles-
cent is considered as a good potential especially when the fields of
planning and design are concerned which require abstraction of the
real world in all fields, supported by their real topics concerning the
spatial world.



This has also been a clue in arranging the program of TEDUCITY and

thatall syllabuses and topics covered are expected to reflect this basic

philosophy of education. What is called city design, which is a fusion L /I’) m/ndS Of the StUdentS
of planning and design demands creative behavior from its students . ..

to understand and intervene any problem encountered and find clear the notion Of Cl‘eathIty
paths to deal with dilemmas. ShOUld be dEV@[Op@d.

In order to improve existing conditions, it is necessary to become aware
first, of the problematic state (the general situation or thing that needs
improving); second, of the essential components of the problem and,
third, of the skills and methods required to manipulate that problem con-

dition into a better state.

Hence it is very crucial that, in the minds of the students, the notion of
creativity should be developed. Creativity is described as the ability to
make or produce something new, be it a new solution to a problem, a
new method or device, or a new art object or form of anything. TED
University too, “carries the mission of fostering graduates that are cre-
ative, critical-minded, self-confident, well-rounded lifelong learners
by using innovative teaching methods”.

Still there are a lot of problems in defining creativity since that capaci-
ty might also be misused. In any case we believe that core values of
the university “respect for ethical values, integrity, solidarity and
mutual respect, progressive and secular institutional position, excel-
lence in teaching and research, robust and integrated quality culture,
partnership and cooperation spirit, stakeholder participation” simply
the TED tradition shall always guide our attitude towards creativity.

2021 Fall . City1o1
Altug Ozkan



Source: authors’ archieve



CREATIVITY

Creativity may also “be defined as both the art and science of thinking
and behaving with subjectivity and objectivity. It is a combination of
feeling and knowing; of alternating back and forth between what we
sense and what we already know”? We may continue this discussion
by saying that objective outlook is factual, after sensing the environ-
mentand then determining the quality through experience is its attrib-
ute. The subjective approach on the other hand is also initiated by sen-
sory organs; however it starts by experiencing through sentiments
and feelings rather than knowing.

Creativity is a process whereby both objectivity and subjectivity are
considered parts of a creative totality; “Such 'creative' wholeness
allows us to walk ahead of our-selves... to both lead our way and to
follow that way: to both determine our goal and to go: to both deter-

mine the response and to establish the stimulus””’

In the case of planning and design activities, creativity is crucial in
problem definitions, analyses and solutions. How to achieve this de-
pends on what is at hand at the specific moment the student is given
a task, be it a problem in planning or a topic in design. We are well
aware of the fact that the conditions in the time of the planning or
design task probably shall not be very promising since then they are
concrete, closed to inspiration or provocation. Since they are real,
they shall probably be carrying a lot of problems born in implementa-
tion.

In this stance, the planners and designers (creative problem-solvers)
therefore, being persons who intend to go beyond reality with mere
function and stability, have to be taught certain behavioral attributes
for creativity. “It is simple enough to list those attributes of creativity
which are needed by the designer and to point out the reasons for
theirinclusion. But actual development and refinement of such behav-
ioral characteristics is difficult since society makes it a relentless
battle, an often thankless and rarely positively reinforced chore to
maintain such behavior”."”

The creative person will probably behave in different manners as com-
pared to what is called normal society and its behavior patterns; rude,
pride, unstable, careless, and a hazard to the 'institutions' where 'aver-
age man' insists to prolong his 'average' or 'normal’ behavior. Here we
should again quote George Bernard Shaw: “The reasonable man
adapts himself to the world; the unreasonable one persists to adapt
the worldto himself. Therefore all progress depends on the unreasona-
ble man”.”!



Any school dealing with planningand designissues, if insists to perpet-
uate the ‘average’ and reality oriented persons, this shall contradict
with the creativity of the mind. This is a big problem in the educational
world. No school would claim that their teaching activities deny crea-
tivity; the real world however requires planners and designers for im-
mediate employmentand action that is very discouraging on the crea-
tive capacity of our graduates.

When the human environment emerges as a non-creative, average
sample, the society does not react; instead the meaning of creativity
is altered to describe other human activities such as highlighting eco-
nomic productivity, road and bridge building as creative acts. In this
case the meaning of creativity is deprived of its essence and actions
deviate to deception, smartness or cunningness.

To conclude, the creative person is not a smart person of speculation;
it is “a designer, a logical problem-solver, a habit-breaker, a construc-
tively discontented person, a divergent-convergent thinker, innova-
tive, a fearless adventurer, a whole person, a person who enjoys being
off center unpredictable, a lovable jerk” as very well defined by Don
Koberg and Jim Bagnall in their universal traveler.”

FEAR SHOULD NOT BLOCK CREATIVITY

If we go back to early childhood, children play and recreate the world
anew. They take the real world and reinterpret it by embodying the
codes of innovation and transformation because they do not fear
making mistakes. A basic feeling that blocks creativity is fear and to
quote from George Bernard Shaw; “A life spent making mistakes is
notonly more honorable, but more useful than a life spent doing noth-
ing”.13

Still making mistakes is one big fear of even experts (planners and de-
signers) who are very often kept away from creativity by their own
pride, fear, jealousy and competitiveness. Furtherfears that block cre-
ativity are formulated as FEAR OF “being seen as a fool, being criti-
cized, being misused or "raped", being "alone" (a man with an idea is
automatically a minority of one), disturbing traditions and of making
changes, being associated with taboos, losing the security of habit,
losing the love of the group, being an individual, finding an immediate
job”. ™

Still, being afraid is a natural and normal phenomenon of the human
being. Asaremedy we should insist on reminding the students thatim-
agination is the beginning of creation. If they can imagine what they
desire, then they can create their will. To achieve this, one good atti-
tude might be imitation and for Bernard Shaw it “is not just the sincer-

est form of flattery - it's the sincerest form of learning”.™



Koberg and Bagnall add to their discussion that “creative behavior is
notallthere s to creative problem-solving. The additional factor of ap-
plying logic and systematic order to the design process is also
required”; parallel to this argument they have claimed that the key
answer should be sought in logic which “helps us to understand how
all things are or can be organized and interrelated. Logic provides the
ground rules of all organization”.l6

TEDUCITY searches ways of escaping fear in another method that is
termed as algorithmic thinking. The supervision of students' “reason-
ing processes has always been one of the most important problems in
pedagogy and psychology. The question of how to teach people so
that they not only acquire knowledge, but also learn to think has long

held the interest of scholars from different disciplines”.”

Since a person needs knowledge basically to solve problems arising in
practical and theoretical activities then the problem solver must be
acquainted with appropriate methods of reasoning. In order to teach
problem solving in practical and theoretical issues and to do some-
thing well, (make things, plan, design, construct, invent, write gram-
matically, prove one's statements, find the causes of things, etc.), the
students must be taught to solve problems in planning and design
activities. In this respect TEDUCITY is endeavoring to train the stu-
dents to build algorithms so that they may develop their creative
spirit and keep away fears.

THE ERA OF PASSION: BACKTO PLAYFULNESS
ND KINDERGARTEN OF DESIGN

George Bernard Shaw’s aphorism probably explains the play act best:
“We don't stop playing because we grow old; we grow old because we
stop playing”.lgThe Kindergarten of Design is a method (approach,
practice) originally established by Fritz Janeba that might be consid-
ered an extension of this saying. He has established the "kindergarten
of design" as a basic course of architecture, which developed gradual-
ly during Janeba’s teaching in Melbourne, Ankara and Vienna:? Janeba
here makes an analogy that in the foundation of design teaching lies
the play activity.

Fritz Janeba’s education approach depended on:

B Basically capturing of sensations, moreover understanding,
assessing, recognizing vitality, order and structure of the design prob-
lem at hand and presenting them.

B Conquering the design problem by pursuing intellectual, creative
and technical aspects of the discipline and developing principles of
merging of forms, by further developing the form for the creation of
spaces.

B Eventually developing a construction project, fulfilling a "design
task" with all phases of surveying, discovering and creating. In this pro-
cess Joy and enthusiasm are coupled with the natural play instinct - an-
ything that can bring out human nature *°



The Austrian Fritz Janeba developed the idea in Melbourne / Australia.
Later he transferred the Kindergarten of Design Studio to the Faculty
of Architecture at the Middle East Technical University, under basic
design education. He compared the program of the course to the con-
cept of the early schooling a child receives in the Kindergarten.

The Kindergarten is the most important, the most formidable period in
the development of a young human being. By playful means are the edu-
cational methods tied together. The young ones learn to do things indi-
vidually, they learn teamwork, they listen to advice, form opinions, and
will accept somebody else’s point of view when convincingly presented.
In these impressive years, the personal idiosyncrasies are developed and
settled and the behavior pattern is pushed into certain channels. Chil-
dren acquire knowledge and the visual, tactile and audial senses receive

lasting cultivation.**

Janeba claims that he aimed at a similar development where the idea
was to influence the more grown up, but still undeveloped minds, by
similar methods. As a result the idea of the Kindergarten of Design
has emerged and design principles, all activities; all work and efforts
were directed towards design education. In the modern view, the kin-
dergarten was developed for the life cycle called Early Childhood
which covers ages 3-6 and is characterized by playfulness:

When young children play, they recreate the world anew. They take

what is and combine it with what is possible to fashion events that have
never been seen before in the history of the world. As such, they embody
the principle of innovation and transformation that underlies every
single creative act that has occurred in the course of civilization.”?

The roots of the idea of the Kindergarten goes back to German educa-
tor Frederick Froebel (1782-1852) who after working with Swiss educa-
tor Heinrich Pestalozzi (1746-1827) returned to Germany, and estab-
lished a new type of early childhood school. This school was support-
ed by gardens, for three-and four-year-old children. “Using play,
songs, stories, and activities, the kindergarten was designed as an edu-
cational environment in which children, through their own self-activi-
ty, could develop in the right direction. The right direction meant that,
in their development, children would follow the divinely established

laws of human growth through their own activity”.”



There is a very fine difference between Pestalozzi's and Froebel’s out-
look to the idea of the kindergarten. Pestalozzi’s approach devoted
itself to the sensing of the environment. He “struggled to make all edu-
cation begin with immediate perception and abide with it for a long
period. Because, say his followers, sense-perception is the source of

24
all our knowledge”.

Froebel’s defenders on the other hand, would claim that by beginning
withimmediate perception education is sure of arousing the self-activ-
ity of the pupil’ and Froebel wishes to educate the pupil through its
self-activity. This discussion clarifies the idea that the intention of edu-
cation should go beyond sense-perception. By doing self-activity the
child develops its reasoning capacity.

In any case traditions of Pestalozzi and Froebel see education as a tool
to build the human being as a whole person with creative capacity.
Froebel has gone one more step than the notion of ‘learning-by-do-
ing’ by adding capacity of reasoning that he thinks builds up the essen-
tials of the kindergarten idea.

The Kindergarten of Design approach by Fritz Janeba takes the adoles-
cent back to early childhood. Froebel in fact laid down the basic princi-
ples of this process by saying that “the child is to begin with what he
can easily grasp”. TEDUCITY considered this approach appropriate
where the student is encouraged to “begin with that which is attrac-
tive to him. The best of all is to begin with that activity which, while
easy and attractive, leads him forward, develops all his powers, and
makes him master of himself””*

PRACTICE OF SCIENCE AND ART

THE ERA OF EARLY ADULTHOOD AND
ENTERPRISE THEORIES AND

The Kindergarten of Design was intended to take the adolescent back
to childhood; this might be considered as a travel in time. At TEDUCI-
TY, the studio syllabuses do not mention time in strict terms. They
rather accept time as an ever continuing process, as if it is endless. The
city, environment, region or the medium visited are subdued as far as
time is concerned, that is, a locality is not handled for a specific period
of time, let us say for instance twenty years. Rather than that, a philo-
sophical frame is drawn, or concepts are developed, or definitions are
made. Here time is another medium in which we are, sometimes in a
past setting or the present, being aware that time is running continu-
ously and we are init. The problem is not the locality studied, but what
it has donated to us or our students. That is the doctrine of TEDUCITY.

As was mentioned earlier the third and fourth year students are now
at the early stages of adulthood and their minds are now being occu-
pied by enterprising; ‘this principle of enterprise thus serves us at any
stage of life when we need to go out into the world and make our
mark’. This might mean that more concrete knowledge should be
given to them. But on the other hand we are confronted with two
dilemmas.



One is articulated by Bernard Shaw: “Beware of false knowledge; it is
more dangerous than ignorance”.z6Second|y Froebel’s cautious warn-
ing reminds us that "Stuffing students with alien knowledge and a lack
of time for contemplation hinder individual growth"”” Froebel contin-
ues to defend the idea that "it is necessary to prepare and coordinate
physical, sensual, spiritual, and intellectual forces and abilities" of the
students” in order to liberate their inner moving energy for a new and
purer form to emerge. One further contribution of Froebel was that
he saw the educator helping the student to find his own spiritual unity.

TEDUCITY believes that Planning is a tool and a good city is the basic
goal. Now we have to move from the kindergarten to reality, that is,
from “basic design in planning” to what is called the concrete world.
Here an essential problem arises. Can this situation be handled by
loading students’ minds with irrelevant knowledge? We have already
seen that knowledge by itself is not sufficient in the presence of
infinite data available.

In this respect theory becomes the critical tool for coping with knowl-
edge in order to ‘prepare and coordinate physical, sensual, spiritual,
and intellectual forces and abilities’ of the students. With Ravetz's
words, “Having established itself, town and country planning, like any
other field of policy, needed theory: to provide it with values, aims
and methods; to give it professional integrity; to present itself to the
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world; and to organize professional training”.

But then, an immense theory developed where the students were
faced with the big problem of comprehending theoretical frame-
works. As a practical discipline, it was not too concerned with theoreti-
cal issues but tended to adhere to the ideas formed during practice, or
to borrow from other fields. There are a lot of definitions of what
theory is. In the case of planning and design suddenly a huge influx of
theories rushed into the field.

This why Alison Ravetz made a discrimination between theories for
and theories of planning where it was claimed that ‘the former were
those used in planning while ‘the latter show how it operates in socie-
ty’. Although this evolution makes it difficult to come to grips with
theory in planning, TEDUCITY is aware of this fact. Beside planning
and design theories, almost all other fields’ theoretical frameworks
have impacts on our fields.

Being aware of the fact that theory is not simply a problem of knowl-
edge, the students are given the basic premises of algorithmic think-
ing as the main method of comprehending and selecting relevant the-
oretical frameworks in their studio works. Even in the kindergarten of
design stage TEDUCITY does not fear to start introducing art, loca-
tion, chaos, gestalt or fractal theories to their students who are
moving from a cycle of passion to the cycle of enterprise.



Site
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CITY DESIGN OR URBAN DESIGN

TEDUCITY's basic goal is to fuse the life patterns of any settlement
with its form. It is believed that urban design is a much wider concept
covering not only the works and debates of the few, but the town as a
whole and the processes which generate the urban environment.
Urban design is an indispensable extension of the process of planning.
It should become a part of public policies in building or restructuring
urban areas. While the terms city, urban, spatial or land use planning
refer to the location choices of functions and allocation of resources
for this purpose, the final product of such planning decisions, that is,
realization of urban form and life should be seen as end results of the

actions of physical planning measures rather than urban design.

Realization here is neither reduced to a limited understanding of pro-
ject implementation, nor does it cover the construction of a town
totally from the decision making to the building. But it is a process, an
integral part of the decision making environment. It is a public policy
to guide the making of the city. It is not confined to any ideological
design approach, it transcends all and becomes an objective control
strategy for those who want to practice different urban design ap-
proaches. In doing this, what counts are not the whims of individuals,
but a general acceptance by the public. It is bureaucratized on the one
hand side, but covers public debates as well.

In fact as early as 1980s Kevin Lynch had started to talk on City Design
that he defined “as skill in creating proposals for the form and manage-
ment of the extended spatial and temporal environment, judging it
particularly for its effects on the everyday lives of its inhabitants, and
seeking to enhance their daily experience and their development as
persons”.? Furthering his discussion on naming he claimed that “City
design is catchy enough, but it unfortunately implies that one deals
only with center cities, and not with the entire habitat”; and that “itis
not very different from the term ‘urban design’ which has been cap-
tured by the field of large-scale project design”?”



Lynch has reduced the meaning of urban design to that of ‘large-scale
projects. | had myself argued that urban design is much more than a
project. In my definition, urban design was given broader meanings:
B The theory and practice of producing the form and life of the city
at the Macro, Meso and Micro scales,

B Sometimes designing and making, more extensively guiding the
design and making of the city and its parts,

B The process of putting planning decisions into realization, and
maintaining the urban environment.

B Inthis connection, architecture, character, quality, form, aesthet-
ics, meaning, image, comfort etc. are all subject matters to be scruti-
nized, debated and achieved.”

The above definition was made almost three decades ago. Then one
misconception of urban design was developing and unfortunately
however there was evolving a loss of meaning and “urban design, in
certain circles was reduced to urban furniture, paving and simple land-
scaping (environmental quality), while some attribute metaphysical
meanings, and in a different outlook it is an architectural-engineering
issue. Urban design is a set of frames to cover all, as well as the
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making and maintenance of the urban environment”?

Kevin Lynch’s concern in proposing city design was based on “a return
to that old-fashioned field of physical city (or land use) planning, but it
is simultaneously more focused and yet also more amply connected
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to other concerns, and given a sharper sense of humanistic purpose”.

He advocates a more sensuous, four-dimensional physical environ-
ment by developing strategies of city design for the quality of life.

Parallel to Lynch’s city design idea another definition of urban design
was made that was called catalytic urban design that was claimed to
be “based on formulas (trends or projections) and programs (linear or
dynamic), not specific plans and designs. It works not from a master
plan but from a master program (structure planning)".34 The idea
resembles very much to both Lynch'’s City Design, and the endeavour
of TEDUCITY to fuse planning and design. The authors of the ap-
proach in fact are counting on the strategic urban design process
against a single master plan idea.

Whereas a master plan specifies an end condition in the future, a master
program sets more general objectives (panelling and brain-storming)
and identifies ways of achieving them (goal achievement matrix). In
effect, a program offers several ways (alternative strategies) to reach
the objective - depending on circumstances (strategic choice approach).
And it sets out intentions (set of actions) and methods (critical path or
PPBS - planning, programming, budgeting systems) but not solutions
(managing uncertainty)".

When reading this book on the works of TEDUCITY, the above intro-
ductory discussions may be useful in assessing the products of the
first five years of the school. Starting from a pedagogical stance, how
education should be restructured for students jumping from the ado-
lescent stage (age of passion) to early adulthood (age of enterprise)
has been scrutinized. All this was associated with creativity and meth-
ods of preventing fear.



In the title of this introduction the idea of “from kindergarten of
design to city design” was accentuated. It is because the value of
urban design has become vague when connoting it to architecture,
landscape and townscape of the city. Hence city design was found
more appropriate since it connotes planning. While Urban Design
might be labeled as "Kentsel Tasarim”, City Design might be much
better translated as "Kentin Tasarim” pertaining more to the City as a
whole. The debate as to what planning and design probably shall con-
tinue in the future. But neither urban nor city design should not be
interpreted as the design of parks, streets or squares; they refer to the
form of the city and its parts.

What is practiced in TEDUCITY studios starts by the idea of the kinder-
garten gradually moving to the idea of an education program search-
ing for city form at all scales including the region. It is not the tradition-
al comprehensive planning that deals only with land uses, road sys-
tems and density configurations. Rather; the advancing of abstract
thinking, use of theoretical frames, concept development, and algo-
rithm building are considered much more essential to city and region-
al planning. Studio practices and theoretical discussions are consid-
ered as a continuum from regional frameworks to the living patterns,
supported by the apprehension of form and life of the city as an organ-
ism.

Notes

1 www.azquotes.com/author/13418-George_Ber-
nard_Shaw

2 From now on, it will be called TEDUCITY
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The Kindergarten of Design
Doodling

Composition

Gestalt in Basic Design
Figure Ground

Frame of Reference

Genius Loci

The City

The Plan

Gestalt in Planning

The City Design
Algorithmic Thinking
Problem Definition
Analytical Studies

Part and Whole Relations
Diagram

Scale

Concept, Context, Content
Vision and Scenario

Studio Environment



Sign

The Kindergarten of Design is a method (approach,
practice) originally established by Fritz Janeba that
might be considered an extension of this saying. He has
established the "kindergarten of design" as a basic
course of architecture, which developed gradually
during Janeba’s teaching in Melbourne, Ankara and
Vienna.

The Kindergarten of Design approach by Fritz Janeba
takes the adolescent back to early childhood. Froebel in
fact laid down the basic principles of this process by
saying that “the child is to begin with what he can
easily grasp”. TEDUCITY considered this approach ap-
propriate where the student is encouraged to “begin
with that which is attractive to him. The best of all is to
begin with that activity which, while easy and attrac-
tive, leads him forward, develops all his powers, and
makes him master of himself.



Relax and doodle!

to draw pictures or patterns while
thinking about something else or when
you are bored

scribble absent-mindedly

rough drawings performed
absent-mindedly
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According to the dictionary definition, Doodling is to
draw pictures or patterns while thinking about some-
thing else. Doodling is an unconscious, playful scrib-
bling or drawing action that is performed ab-
sent-mindedly, so that it is an exercise of relaxation.
One of the very first assignments of Basic Design studio
at TEDUCITY have always been relaxing and doodling
where the students were asked to free their minds and
hands on a black or white sheet (combining colors if
needed). This unconscious drawing exercise looks
easier at first glance but has always been a difficult task
for the beginner. It requires the student to learn how to
relax the hand and how to put the mind at rest simulta-
neously. Theresults have often been experimental, crea-
tive, emotional, and unconventional. And without ques-

tion, Doodling is a playful way to begin!
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Composition is a thing composed of various elements or the action of
putting things together. Composition is known as the formation or
construction of something and it refers to what that thing is made of.
People use the word “composition” in literature as a short piece of
writing or an essay; in poem or musical creation as the act of art; orin
life sciences as the nature of a mixture’s ingredients or constituents (it
may either be a group of people or a chemical mixture). Composition
in Basic Design refers to the manner in which the parts or the ele-
ments of a whole are combined. Orthogonal and circular forms are
two facades of any composition. Students, therefore, compose in two

ways as two dimensions (2D) and three dimensions (3D).

Some examples to 2D compositions made at TEDUCITY Basic Design
Studio are; composition by sound; composition by light, composition
by typography, composition by lentils (designing a lentil plate); com-
position by orthogonal and circular forms; compositions by shapes;
expression of emotions through lines; composition of expressions and
impressions. In 2D exercises students have the abilities of dealing
with the line and its two dimensional configurations of basic forms

such as the square, the triangle, and the circle.

COMPOSITION
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To develop their skills they have made exercises on well known paint-
ings of famous artists (Piet Mondrian, Ernst Wilhelm Nay, Jackson Pol-
lock), created pasta (or lentil) plates for eye-eaters whereby the com-
position is transformed into energy in its brain, worked on the forms
of letters, represented various behaviors and properties of light and
sound as the rich fields in human life and physics and assumed to rep-
resent chaos, order, and interface conditions. While doing this, stu-
dents were asked to make use of the key-concepts of Basic Design
Studio such as frame of reference, abstraction, figure and ground, bal-
ance, spontaneity and order, interface, Gestalt quality, continuity,
hierarchy, value distribution, units-parts-wholes, and abstraction of
the environment.
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To compose the volumes and the spaces,
students intervened in 3D compositions.
In 3D composition students worked
mainly on ground sculptures, prisms,
living units and clusters as ways to experi-
ence and understand what does volume
mean, what kind of volumetric relation-
ships one can build, the arrangement of
platforms for daily human movements
and behaviors (convening, celebrating,
walking, siting, moving, climbing, jump-
ing, dancing...), grouping, the arrange-
ments of spaces for different functions,
the relationships between public, private
and common places, inner spaces, outer
spaces, and the entrances. These exercis-
es were for interplaying the volumes and
the spaces essentially. Side by side rela-
tions, one on top relations, attached and
detached conditions of the volumes and
spaces, and their way of growing, attach-
ing and connecting to each other were
critical in the compositions. Gestalt princi-
ples and key-concepts of the Studio
(order, balance, continuity, alignment,
and so on) have always been at the core of
every exercise made at the Studio, even
for 3D compositions.
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"The human mind reacts to a contrast, to the differ-
ence between things, and when two pictures are in
the mind at the same time, a vivid contrast is felt
and the town becomes visible in a deeper sense. It
comes alive through the drama of juxtaposition.
Unless this happens the town will slip past us fea-
tureless and inert.”

Cullen, G., The Concise Townscape, Architectural Press, Oxford UK, 1971
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Any urban environment would immediately start re-
forming the environment on which it shall settle. All
buildings, roads and other uses and structures can
only survive by adopting or transforming the terrain
so that the “perpendicular to the earth’s centre”
human being may continue its existence and survive
comfortably by producing planar surfaces on which
to stand, walk, run, sit; and inclined surfaces on
which to climb and rest.
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"A concrete term for environment is place.
It is common usage to say that an act and
occurrence take place. In fact it is meaning-
less to imagine any happening without ref-
erence to a locality. Place is evidently an in-
tegral part of existence. What, then, do we
mean with the word "place”? Obviously we
mean something more than abstract loca-
tion. We mean a totality made up of con-
crete things having material substance,
shape, texture and colour. Together these
things determine an “environmental char-
acter” which is the essence of the place. In
general a place is given as such a character
or “atmosphere”. A place is therefore a
qualitative, "total” phenomenon, which we
cannot reduce to any of its properties, such
as spatial relationships, without losing its
concrete nature out of sight.”

Norberg-Schulz, C., Genius Loci: Towards a Phenomenology of

Architecture, Rizzolj 1979.



GESTALT

Looking at the sciences of Nature, Life, and Mind, we may extract from each one specif-
ic and particularly important concept. From the first: quantity, from the second: order,
and from the third: meaning or significance. Designers are placed between two poles.
On one side, the artistic creation, feeling, and at the other end the authority of mind,
reason, and forming a counter balance. Design is an orderly arrangement of elements.
A notion which allows many variations and gives flexibility. Rigid methods, which would
lead to sterility, are to be avoided.

Gestalt theory was mainly developed in psychology. As far as the design field is con-
cerned it has had two main contributions. The first is that it tried to formulate the rules
of visual perception through an analysis of object patterns and groupings, and secondly
it has formulated principles of problem solving and paths to creativity. In what he called
Gestalt-qualitat or ‘form-quality’ when one hears a melody, one hears the notes plus
something in addition to them which binds them together into a tune. Hence when
someone is listening to music, he / she does not add together’ the musical notes that
comprise the harmony and the melody. They are experienced as total configurations at
any given moment and in sequence.

Gestalt Theory in 1924, however, has claimed that the reverse of this postulate is true;
what is experienced in each partition of the melody “is itself determined by the charac-
ter of the whole” and what is expressed “by the melody does not arise as a secondary
process from the sum of the pieces as such. Instead, what takes place in each single part
already depends upon what the whole is”. The first category is ‘order’ which is a part of
the living world; “when you come to life you find order and that means a new agency
that directs the workings of inorganic nature, giving aim and direction and thereby
order to its blind impulses."*

*GUnay, B., Gestalt Theory and City Planning Education, JFA, 2007/1



Gestalt Rules Rephrased;
the building of recognizable and legible whole — part relationship
gestalt quality of composition

[SIMILARITY] elements that look alike
[PROXIMITY] elements that are close together
[CONTINUITY] elements that show good continuance though

interrupted

[CLOSURE] parts enclosing a void
[CLOSED FORMS] a complete whole even if there are missing elements
[GOOD CONTOURS] the enclosures and lines used must not be amor-

phous as to be unperceivable

[SYMMETRY] providing for coherence of composition
[ALIGNMENT] lining up elements to form groups or wholes
[SIMPLICITY] legible parts and wholes

[COMMON FATE] parts displaying the same compositional patterns
[COMMON MOVEMENT] all parts should operate within the

same organizational patterns

[CONNECTEDNESS] a connecting element of two dissimilar

objects or patterns

[PARALLELISM] elements that are parallel to each other are seen as

more related than elements not parallel to each other

[FOCAL POINTS] elements with a point of interest, emphasis or differ-

ence will capture and hold the viewer’s attention

[PAST EXPERIENCE] elements tend to be perceived according to an ob-

server's past experience



Basic design studio interrogates the concepts of Gestalt such as balance, solid- void,
order, frame of reference, scale in terms of one-dimensional lines, two-dimensional
areas and three-dimensional volumes. Later, the students apply the concepts of basic
design to the production of the environment and city design. It is likely that a few city
planning students will specialize in design processes, but they should all learn to be criti-

cal as to the form of the environment and perception of space.
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“Settlement and landscape have a figure-ground relationship. In
general any enclosure becomes manifest as a “figure” in relation
to the extended ground of the landscape.”

Norberg-Schulz, C., Genius Loci: Towards a Phenomenology of Architecture, Rizzolj, 1979.

Figure - ground simply refers to the relationship between the built environment (solid
mass) and unbuilt urban spaces (open spaces, ground). Figure-ground is also the depic-
tion of urban fabric (or pattern) as an illustrative morphologic way of urban space
making. With any figure-ground scheme, therefore, one could simply see the rationale
and the geometry of the built environment and the unbuilt voids in any urban space.
One of the first principles of Gestalt theory is that all objects stand with reference to a
background, which is as significant as the objects. This is the fundamental goal of any
search for form*. We, at TEDUCITY Planning Studios, make use of figure-ground rela-
tions not only as a strong dimension of Gestalt principles in basic design, but also as an
inevitable analysis or diagram of city planning. To consolidate the power of figure -
ground relationship, the students are encouraged to observe the patterns of the envi-
ronment, a part of a city or the whole city. From first year to the fourth, both in the de-
signing of the part(s) and in the making of the whole (city), students make use of fig-
ure-ground exercises to see and show solid and void relations and the distinct and iden-
tifiable public and private forms. “The figure-ground exercise gives the students the op-
portunity to see that the ground should have as meaningful patterns as the figures.”*

*GUnay, B., Gestalt Theory and City Planning Education, JFA, 2007/1
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as fundamentally configurational in that
the way the parts are put together to form
the whole is more important than any of
the parts taken in isolation”

{
"Architecture and urban design, both in q
their formal and spatial aspects, are seen F
[]

Hillier, B., Space Is the Machine: A Configurational Theory of Architecture, Cam- .
bridge University Press, 1996.
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FRAME of

REFERENCE

Any composition takes place in a frame of reference. This applies for any

problem formulation as well. One has to define the context of the topic he or
she studies and the principles of the composition. Frame of reference is not
only a concept of a city planner’s visual world. Other fields also use it. Walter
Christaller’s Central Place Theory, presented as a model based on hexagonal
relations, determines the number, distribution and the size of towns in a
region. In physics and astronomy, a frame of reference (or a reference frame)
refers to an abstract coordinate system, a system of lines, specified by a set
of reference points. Frame of reference is, therefore, about limiting the
frame; distribution of the objects and values, and simply controlling the com-
position. Having known that, from the first year to the fourth, students of
TEDUCITY are well aware of how to use frame of reference in problem defini-
tion, framing, controlling the limits and overall composition.




genuis loc

“Our everyday life-word consists of concrete"phenomena”. It consists of
people, of animals, of flowers, trees and forests, of stone, earth, wood and
water, of towns, streets and houses, doors, windows and furniture. And it con-
sists of sun, moon and stars, of drifting clouds, of night and day and changing
seasons. But it also comprises more intangible phenomena such as feelings.
This is what is “given”, this is the “content” of our existence.”

“Genius Loci (The Spirit of Place) is a Roman concept which was conceptual-
ized by Norberg-Schulz in his book of Genious Loci: Towards a Phenomenolo-
gy of Architecture (1979) to take the interest to the “locality” and “identity”
of urban place. Accordingly, Genius Loci emerges in every person's percep-
tion of the space. The unique and distinctive atmosphere of a building or an
urban place can be described in the process of transforming the space into
the place. In this description, the relationship that the individual establishes
with the natural and built environment, the social relations shaped in the
urban space, the power and control mechanisms reveal, in the end, the spirit
of that place.

“Identification and orientation are primary aspects of mans’ be-
ing-in-the-world. Whereas identification is the basis for mans’ sense of be-
longing, orientation is the function which enables him to be that homo
viator, which is part of his nature. *

Norberg-Schulz, C., Genius Loci: Towards a Phenomenology of Architecture, Rizzolj,
1979
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“Despina can be reached in two ways: by ship or by
camel. The city displays one face to the traveler arriv-
ing overland and a different one to him who arrives by
sea.

When the camel driver sees, at the horizon of the table-

land, the pinnacles of lllskyscrapers come into view,

the radar antennae, the white red wind-socks flap-

the foreign merchandise the cranes unload
docks, the taverns where crews of different flags break
bottles over one another’s heads, the lighted,
ground-floor windows, each with a woman combing
her hair.

In the coastline’s haze, the sailor discerns the form of a
camel’s withers, an embroidered saddle with glittering
fringe between two spotted humps, advancing and
swaying; he knows it is a city, but he thinks of it as a
camel from whose pack hang wine-skins and bags of
candied fruit, date wine, tobacco leaves, and already
he sees himself at the head of a long caravan taking
him away from the desert of the sea, toward oases of
fresh water in the palm trees’ jagged shade, toward
palaces of thick, whitewashed walls, tiled courts where
girls are dancing barefoot, moving their arms, half-hid-
den by their veils, and half-revealed.

Each city receives its form from the desert it opposes;
and so the camel driver and the sailor see Despina, a

border city between two deserts. .”

Calvino, 1., Invisible Cities, Harcourt, 1972.
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a large town
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City Plan is about controlling the layout, land resources,
and the design of urban settlements with its compo-
nents such as transport, housing, and employment in
such a way as to ensure the greatest benefit to all. At
TEDUCITY Planning Studios city plans come about as
the results of three basic stages of planning; 1. Problem
definition and algorithm of planning process; 2. Analyti-
cal studies specific to the problem; 3. Form research,
spatial decisions, and their representations.

A city plan produced at Planning Studios is the sum of
the actions of designing, developing algorithms,
researching, observing, and analyzing. There is, and
must be, always a part-whole relation in any plan devel-
oping. Planning the parts or only the whole has almost
no difference; it is only the “frame of reference”, scale,
interests, or issues involved that vary. Structure, net-
work, and system are the keywords in explainingand un-
derstanding any city plan at any scale.
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settlement Ci ty SyS tems vs
Systems of Citites Net-
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B,: Improve Wildlife Connectivity

Connecting forest patches by green cor-
ridors such as; tree lines, forest plant-
ing, agricultural lands, natural parks ty-
pology, additional protection zones will
be deterime with expert opinion and fur-
ther investigations @ i

B,: Expand Riparian Corridor

Watersides and thresholds are needed
to be protected with planting by proper
floras, fruit gardening and expanding
wilderness around Lakes and for inter-
viened sites, limited amount of access
should be planned accordingly

B,: Expand Buffers for Conservation

Forest and shrub buffers by green belt such
as; tree lines, portection areas, ediable
parks and forest garden, additional essen-
tial conservation zones will be deterime with
expert opinion and further investigations by
qualified and sustainable applications

B,: Wildlife Expansion & Experience
Opportunities

Essential conservation areas will be deter-
ime with expert opinion (both flora & fauna)
by further investigations and qualified and
sustainable implementations plans would
be according to preserve the endangered
species and improve eco-system
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Bauhaus School established in Germany at the beginning of
the 20th century, developed the methods of teaching and train-
ing the principles and basics of determining the forms and func-
tions of products in various fields of production and art. This
method is called the basics of design in short. It is, thus,
revealed that design is "teachable" without looking for a
"talent" in people. Basic Design education has become wide-
spread within this understanding and as a method, Gestalt
rules based on the part-whole relationship have been revealed.

However, at TEDUCITY Planning Studios, we see Gestalt Princi-
ples not only as basics for kindergarten of design, but also as
an inevitable tool of city planning. On this basis, kindergarten
of design terminology has been repeatedly used during the
four years of studio works. Regardless of the scale or the prob-
lem handled, from the first year to the fourth, in almost all of
the student projects it is possible to see the reflections of the
basic concepts of design such as figure and ground, balance,
part-whole relationship, hierarchy, order, frame of reference,
or continuity. Thus, the students see that the principles of
design were not limited to first-year experiences only, but that
they could use these principles as a referenced guide through-
out the planning process, regardless of the problem, case or
scale they deal with.
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CONTINUITY
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Design is
teachable without
looking for a talent in
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TEDUCITY Planning Studios aim at teaching the students
the bonds between basic design thinking and reality. While
studentslearn how to understand, define, and discuss basic
design principles and concepts in their very first year at the
department, in the later years, they are expected to use
these principles at macro-meso-micro scales to develop a
perception of space, understand and interpret the concep-
tual and philosophical motives of the design, formulate
solutions to urban problems, experience the relation be-
tween design practices and human behavior and simply to
shape urban or regional spaces. Student’s design propos-
als, therefore, not only deals with the design’s itself but
also the management of urban, public, and regional spaces
and the way urban and public spaces are used and experi-
enced.

"Planning and designing actions are similar as processes, but
planning is conceptualized in revealing the physical form
whereas design in the shaping of a process... To put it simply,
intervening in space, that is, deciding what (uses), where (lo-
cation), how much (area and volume), what saturation (densi-
ty) and how much relationship (transport and communica-
tion) will be established between them can be defined as the
planning process. Design, on the other hand, is simply the
ability to give shape to what is decided.”

Gunay B. (2016). "Sehircilik Yazilan”, ODTU Mimarlik Fakdltes;,
ODTU Basim Isligi, Ankara.
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Performance Hall

Museums
Housing
Cinema Officies
Art
Production Cafe&Shops
Art
Academy Galeries &
Pop-up Stores
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Shopping
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Leblecioglu Park

Opera Genglik Park/view to Hisar Park

Anafartalar Node

Sakalar Pedestrian Space

Synagogue’s Center
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At TEDUCITY Studios, what we understand from
algorithmic thinking is simply the reasoning. By con-
solidating student’s abilities in reasoning, the aim is
toincrease the students’ capacity in algorithm build-
ing beyond mere data collection and processing;
supported by key words and graphic presentations
andtodevelop theirabstract, analytical and relation-
al thinking skills in internalizing design and planning
concepts and processes as well.
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By making an algorithm of anissue, idea, or a process, it
becomes easierto capture an understanding and investi-
gate how the concepts are in-relation with the simple
references to how we began, what we experienced in
the way and what we get at the end of each methodo-
logical and theoretical attempt. An algorithm-based
study in city planning has the potential of demystifying
and clarifying the problem, planning decisions, process-
es, and design, a systematic way of data collection, pre-
senting alternative methods and measurements. The
approach to understanding and interpreting the facts in
TEDUCITY Planning Studios is based on part and whole
relationship. In studio education, students gain the
skills of systems approach, analytical and algorithmic
thinking, understanding the whole and establishing its
relationship with the part. Beyond spatial problems, stu-
dents gain the ability to think abstractly and relational-
ly, to define problems and to develop solutions. Our stu-
dents, thereby, have the ability to represent problems,
approaches to problems and solution proposals in Plan-
ning Studios, not only in writing or drawing, but by
using up-to-date communication tools on algorithmic
thinking. It has been seen that algorithmic thinking or
algorithmic analysis of an urban problem encourages
students to be more creative and think flexibly when ap-
proaching problems.
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SITE ANALYSIS
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B1 - At Pazari

B2 - Koyun Pazari
B3 - Saman Pazari
B4 - Kagni Pazari
B5 - Balik Pazari
B6 - Amele Pazan

2021 5pring . City302
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The guidance of students' reasoning processes has
always been one of the mostimportant problems in ped-
agogy and psychology. The question of how to teach
people so that they not only acquire knowledge, but
also learn to think will constitute the basis of Planning
Studios at TEDUCITY. A person needs knowledge not so
much for its intrinsic value, but mostly in order to solve
problems arising in practical and theoretical activities.
In order to solve problems through the application of
acquired knowledge, students as the problem solvers
must have mastered appropriate methods of reasoning
and problem definition and formulation. Hence,
throughoutthestudio hours students are always encour-
aged to concentrate on problem definition, algorithmic
thinking, and reasoning rather than classical phases of
urban planning such as goal formulation, definition, and
evaluation of actions.



Inteior Port

N
> ¢

h s J lization  Shrinkage (De-Growth)
Key Points Highderai o " dopondi Disporsad & C by Disporsod & ing donsi Funciional poly
core, center with maximized funcions  Conection with oher cifes by the ways of on th side of the road (main) and erorchical densites it mix fnc.  for i polycentic larizoi idi
Growh boundary shope i not geomeri ransporiation dovelopment grows os exension tons and srengthen & locol ceners functional mixes Circular growth with scaciy of manage-
col but shoped os o citcuor spravl “Mainly residentol areas but ol highlight. - Shorlage of urban services due o ool oke frox regional
od poril - in outer edges fong diso ) Estoblish rec: but more occess
the ciy due o insuficent infrosiuctre - Land shorloge, hous inode. i o indus- i i o urbonized lond & nerspersed for divided oreas o use
quole ransporiaion ries Fixed ond flexibe ansporioion  nature Transitor corridor oriened sysems
JL. .
L4
lowDensty  Rbbon toophog
[Rodio) Sprawl  Sprow Sprow

LIRS in many urban areas of housing, commer-
ciol development, and roads over large.
expanses

Forms are various from paiches fo fringe
‘ond zippers fo clusters

od prow in order fo ighd iher concentric or ispersed patfern, covers lorge -More ik ribbon development, sprawl Nucleated fowns where buiklings are
i diol spr imi i footprint with lower popula-  denses around fransportafion masses bul  close logether, ofien clustered around o
diperse fo ribbon and fhe ing idizali iz & densiy ing fo compaci sprawl  manly in a linear order centrol point where i ments
Spatial extend rates alers i the area urban and regional cenlers Mosty used for the rural areos i denser comparing o scattered sefle- are the opposite
and the fopographical suiabilies of lnd -Apply s & Dis- o i s es th ol ervices b
ol di improve. o
ep sategic public Mansit systems than a nuclected patier physical restitions, such as coastines -Densiy diffrs with populaton spoct

EXPANSION

Urban spatial expansion results mainly from
three powerful forces: a growing population,
rising incomes, and falling commuting costs. In
this particular diagram it demonstratres the main
core and close areas as expanded.

ADVANTAGES DISADVANTAGES
Larger morphological ~ Over population and
types of urban fabric  dense and crowde
than sprawl, which places, if unplanned,
rests a monotone dy- can create various en-
namics viromental problems

o o A

DISPERSED

Representing a change in the pattern of urban
development, new urban forms occured in
mostly peripheral areas (sometimes unplanned
and chaotic) are creating a dispersed shape or
a "segregated diversity".

ADVANTAGES DISADVANTAGES
Poly-centric centers Mostly urban peripher-
and st may be a  ies produces a muta-
possibility to let subur- tionin the concept of
ans evolve as much  limit itself and develop-
as the core ment process may slow

ROAD-BASED

Transportation is one of the main aspects that is
revolved around. Considering the fact that the
main highways also directs to big cities like Is-
tanbul and Ankara, the diagram is a possibility
to become real.
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Transporation mass  Traffic jams and

and networks strength- car-dependency can

en and possible sec-  couse massive enviro-
tors from other cities  mental issves with

can connect over-crowded situations

LEAPFROG

One of total fracture from the city and the crea-
tion of enclaves or points with weak further con-
nectivity opportunities. Known as the "leap frog"

it
on totally unprepared for urbanization land

ADVANTAGES DISADVANTAGES
Poly-centric develope- Disonnection between
ment may help vari- main center may cause
ous sectors fo rise disadvantages and un-
more and create new  controllable develop-
opportunities ment

2021 Fall . Cityso1
Cansu Canoler

Ekin Ersézlu
Meltem Aykan

R - I 4 3
L - The most crowded Pull-push node for  Capital city A
and developed (1) development (3) aspects (2)

gho —
growth A ¢ 100.000 Scale
direction SoocoolERITOOE

Compact
- development

Istanbul 25k X

25.000 Scale

aviation
e

Ankara

corridor



= ,; -y
TS
sERl
Hl./ z’ﬁ..j/ Tyl

2019 Spring . City402
GUlnur Cansu

3022 Spring Citygo2 -
Sila Ozcan



analytical
studies




TEDUCITY encourages a knowledge base way of learn-
ing where the effort should be heavily put in finding and
processing the relevant data and transferring them to
both theoretical and practical studies by using new tech-
nologies and computational methods. Rather than un-

derstanding anything and everything belonging to the S
o
Eé\

—— Google Eat

spatial, social, economic, or demographic characteris- ——— Googe Earth -
39°55'52.53"K 32°5138.22'D

39°55'51.31K 32°51'59.37'D

tics of the city (like we always do in traditional urban
planning), analytical studies produced at TEDUCITY
Planning Studios aim to analyze and sense "what is
needed" or"whatis relevant" asto the scope of the prob-
lem at hand. In other words, the analytical studies pro-

duced by the studios are designed to be problem-orient- ; e~ O S it
, . . . . d e g +¥ lackiof safe sidewalks underutilized open spaces
ed for understanding, simply learning or sensing a city : el ond crosswalks 71

as a whole, its parts or region. In this way, students have
chance to experience the difference between analyzing Sr

a city (its parts or its region) in its every aspect- without 39°55'45.93'K 32°5144.52"D
looking at if all this effort is verily needed or not, and
“through a specific question or problem focus”- where
the effort should be mainly on the ways of analyzing the
relevant data for specific purposes. This way of making
analytical studies not only help students produce new
and creative ways of understanding and explaining a
problem or a process, but also foster them to be criti-

cal-minded and self-confident problem solvers and life-

Google Earth

long learners. 2995546.957K 325144 14"D ‘ | 39°55'54.33'K 32°5136.48'D
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VALLEY

A low area of land between mountains
or hills, typically with river flowing through it

MOUNTAIN

Landforms that rises prominently above its
surrounding, generally exhibiting steep

STREAM

A small, narrow river that has a
continious flow

HILLS and CLIFFS

A naturally raised area of lans not as
high or craggy as a mountain

PLAIN

A large area of flat land

with few trees
2020 Fall . Cityz01
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The whole is that which has parts of itself, but essential-
ly emergers as part of another whole. In this fractal

order, it is not always possible to talk about a one-way

buffer zone-ruins relationship from the part to the whole and vice versa.

North Part . . . .
sl In this respect, in TEDUCITY Planning Studios, the rela-

permanent solution

tionship between the parts and the whole is defined in
the ways and forms required by the possible solutions
of the problem, and considered as an inevitable part of

i planning. The aim here is to enable students to fuse

South Part i i North Part-near the green line

barrels for division NorthPart underdeveloped area p|ann|ng and c|e5|gn of the Clty and its parts In a process
temporary solution  walls for which we call City Design
division .
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Diagrams are for explaining and visualizing relation-
ships and connections which gives one another way “to
see” and a depth of understanding on a specificissue. At
TEDUCITY Planning Studios, we use diagrams at mul-
ti-scales and for multi-purposesin order to better under-
stand and explain the city and to reveal the relation-
ships between urban functions and the interactions be-
tween the urban space and its users. In almost all Plan-
ning Studios, as the alternative ways of explaining and
understanding the city and its complexity, we specifical-
ly make use of figure-ground diagrams, spatial dia-
grams, abstractdiagrams, conceptual and analytical dia-
grams, circle diagrams, or diagrams of form, function,
and movement. We specifically give importance to
visual, relational, and analytical ways of representing
ideas upon diagrams to support exploratory reasoning,
problem solving, and communication. For this reason,
one of the most basic products of the Planning Studios
have always been the diagrams produced specific to
problem handled and the scale relevant.



"When the objects we use every day

and the surroundings we live in have
become in themselves a work of art,

then we shall be able to say that we

have achieved a balanced life.”

Munari, B., Design as Art, ODTU Mimarlik Fakiiltesi
Basim Isligi, 1980.
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[ ‘ Diagrams are for explaining and
visualizing relationships and connections
which gives one another way to see and

a depth of understanding on a specific
issue.

2021 Spring-=-City402
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Whether the students focus on the whole city, its
regions or parts, in studio work, the main frame of plan-
ning is determined in the context of the principles of cer-
tain issues or the problems defined for that city, area or
the region. In this understanding, rather than asking the
question of “at which scale?”, itis about finding the rele-
vant scale as a basis of addressing the problem. In
TEDUCITY Planning Studios, scale is therefore not seen
as a taken for granted reference in the planning pro-
cess, but a tool only defined by the student himself or
herself as specific to the subject or problem being ad-
dressed. For this reason, the scale of any study made at
the studios gains meaning with the problem definition
made, the frame of reference defined, and the part and

whole relationship captured.
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content




In TEDUCITY studio works, the aim is to make students
well aware of the differences between concept - con-
text - content specifically when they are trying to
explain and understand the problem at hand and even-
tually giving a shape to the city. It is repeatedly empha-
sized in the studios that concept (kavram), context
(baglam) and content (igerik) are all interrelated but dif-
ferent in meaning.

Content is the material or matter contained within the
issue, problem orany kind of work at hand whereas con-
text is simply the positioning of the content in a sto-
ryline. While content is about written, textual, diagram-
matic, or visual materials, context is more about the dis-
courses, occurrences, backgrounds or settings that spec-
ify the meaning, or circumstances that helps one to un-
derstand the content (material, text). Concept (or
notion) comes about as the generic and sometimes ab-
stract product of a reasoning process occurred by any
kind of experience.

Eachstudioat TEDUCITY is designed onand around spe-
cific concepts and a context defined by the instructors
at the very beginning of the year. Throughout the
semester or year, therefore, students are encouraged to
get to know the main concept(s) of the studio within the
context defined, re-produce them, and even come up
with new ones. These concepts can either be related to

the spatial, social, environmental and structural issues
specific to the city studied, or to the issues that have
been popularly discussed in the field of city planning but
needed to be examined. Each student or group is
responsible for creating content as a result of the con-
cept discussion in the frame of the context defined.

As a result, concepts gain meaning in a context defined
by the student himself or herself and result in the con-
tents of the work in the end.



“Incesu”

TAMING THE TERRAIN

Any urban environment would immediately start taming the envi-
ronment on which it shall settle. All buildings, roads and other uses
and structures can only survive by adopting or transforming the ter-
rain so that the "perpendicular to the earth’s centre” human being
may continue jts existence and survive comfortably by producing
planar surfaces on which to stand, walk, run, sit; and inclined surfac-
es on which to climb and rest.

The site the students dealt with covers the basin of Incesu Brook. In
the Jansen plan (1932) this area was kept in its natural conditions.
The problem is to develop this terrain such that it will be designed for
new space composition enhancing human movements.

The site is aimed to be tamed to advance movement patterns of the
visitors to recreate themselves by encouraging new spatial experi-
ences full of excitement, as was the case for Alice in Wonderland.
Students are expected to be aware of the chaotic and blind impulses
of nature and their contribution with reference to ordered space con-
figurations and interfaces.

2019 Spring - City102 Final Jury Brief

...Ex Oriente Lux ..”

"out of the east, light comes!” (Lat.) Referring to the City of Ankara,
whose east development has been closed since the Jansen Plan pro-
posal.

TED University City and Regional Planning Department have chosen
Cebeci district to develop a spatial plans and programs in the second
year planning studio.The department aims to realize a different
école in City Planning education as "a City University studies its own
City” in the process.

The "Academic Ex Oriente Lux” will start with the study of Cebeci
District with its Stadium, Political Science and Law Faculties, Hospi-
tals and extensive Military - Public areas, traditional housing pattern
with the traces of different planning periods in Ankara Metropolitan
area and will continue in the coming years.

2019 Spring - City202 Final Jury Brief

“Cebeci”

"EX ORIENTE LUX
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vision

scenario




Planning is about the future; is to plan for the future or
to construct the future. However, there should always
be room for the unpredictables in the planner's future
construction. The city, as a complex system, is open to
any kind of abrupt change and risks such as economic
crisis, environmental problems, epidemics, and disas-
ters. To manage any kind of risk, what a planner can do
is to find and produce possible ways, approaches, and
alternatives. As it has been widely known, instead of
long-term, difficult to predict and inextricably linked
planning stages, flexible, reversible, and self-renewing
urban decisions make city plans more adaptable to risks
and urban challenges. With this awareness, at TEDUCI-
TY planning studios, students are necessarily expected
to develop “a vision” (a contextual prediction, an expec-
tation) for the future in responding to any kind of urban
challenge they confront. Under the vision they devel-
oped they are also expected to make predictions about
the future of the cities or its parts, and on this, develop
possible scenarios, depending on the theme, context
and concepts of the Studio and how they define and for-
mulate the problem that they deal with. Students who
are, in a sense, investigating the future of urbanization,
are thus encouraged to re-think the city as a complex
and dynamic system (or being) that better responds to
urban, social, economic, and environmental challenges.

ANAFARTALAR
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SCALE &
VISION APPROACH

Regional Context

“How can we locate Eskisehir in regional context?”

“What are the attractors of cities to create flow of
goods, knowledge and human capital?”

. “What will be the role of Eskisehir in the future
“..according to the specialization of functions?”

.................

“How can we create balanced

Problems as, urban-rural distribution in
Low rate of competitive function districts of Eskisehir?”
among : :

Marmara Region cities $ _“Can we create sub-focalities
Potentials as s

ameng province?”
Transition Area from East & Wes!

High-Accessibility Opportunities PROBLEMS & POTEN

LS
Meti litan Context
Strategic Actor for Marmara Sl on o

region Problems as,
Low rate of competitive funcﬁ_\
Site Analyses will be; among :
Economic Outlook & Sectoral :
Structure Potentials as FARSSERSStsAGEdPRT EiTES SRR RE R SRS AR R
Sectoral Production & Added Transition Area from East & West PROBLEMS &
Value High-Accessibility Opportunities POTENTIALS
Sectoral Structure & Leading  Strotegic Actor for Marmara
Sectors region Problems as,
Isolation of 0IZ
\ &Iindustrial Areas

Seperated Distribution

\\ of industrial areas

Potentials as

\ Industrial City
awareness
Collaborative

\ environment with
universities
. Cultural & Historical

Assets -- UNESCO
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Source: authors’ archieve

TEDUCITY Planning Studios have always been dynamic com-
munal environments for city planning students and instructors
for learning by doing, practicing, researching, analyzing and
eventually creating “something”. Studios use the cities as plan-
ning laboratories where the students are expected to under-
stand the cities through the lens of planning elements that
shape the city and develop spatial solutions to their problems
or potentials at hand. In this collaborative environment, stu-
dents are asked to develop a planning approach or a project in
a professional and participative manner individually or as a
part of agroup. Specifically in group work oriented studies, stu-
dios are organized in a way to show students that planning is
more than an individual effort. Group work in the studios is not
seen as a concept against an individual work, but rather as a
"co-production process" that gives more room and opportuni-
ty to all kinds of individualities and differences. This process,
therefore, emerges not with the differences added to each
other, but as “a single whole” produced by the differences
together. The resulting products of a group work can thereby
be seen as a composition of differences in the group rather
than being a sum of them. For this reason, it is difficult to clear-
ly distinguish individual work from group work in planning stu-
dios. Both forms of working welcome individualities, differenc-
es, different approaches, different specialization fields, discus-
sions and, in the end, consensus. As a result, planning studios
come about as a form of collaborative learning characterized
mainly by creativity, imagination, inspiration, reflective think-
ing, and flexibility.
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STUDIO INSTRUCTORS

Baykan GUNAY, Prof. Dr.

Ela ATAC KAVURMACI, Assoc. Dr.
Cansu CANARAN, Asst. Dr.

Zeki Kamil ULKENLI, Asst. Dr.
Zeynep ERAYDIN, Asst. Dr.

Basak AYCAN OZKAN, Res. Asst
Elif Merve NALCAKAR, Res. Asst
Irmak YAVUZ OZGUR, Res. Asst

Banu AKSEL GURUN, Part-time instructor
Ozay OZKAN, Part-time instructor
Serdar OZBAY, Part-time instructor

Ersan OCAK, Asst. Dr. (2017-19)
Duygu CIHANGER RIBEIRO, Asst. Dr. (2019-20)
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